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ABSTRACT 

la rural ar<!ias the resjwnsihility for good 
sch^jol-cowaunity relations rests with th« princiji^al, vho «ast ^Jevelop 
a stratagy for comunity relations r understand the people of the 
coisaunity and their values, and knov ^heir formal and informal 
leaders* School principals can use various strategies to increase 
coraaunity involveweat. They can simply extend an invitation to visit 
the school r allow the school building to be used for comraunity 
activities r actively recruit coaiQunity volunteers, and publish a 
jichool newsletter* One study showed positive school-community 
relatiois in schools that allowed citizens to use the library, 
advertised events in the news media, or had a cafeteria or gym open 
to community meisbers. Because small and rural schools are often 
closely identifed with the community, community cooperation is 
usually easy to secure and community members may be eager, or at 
least willing, to assist. They can serve on staff development 
planning coBcaittees, identify community resources, teach mini courses 
on local history r serve on advisory boards ^or various programs, and* 
help to recruit teachers who fit the cozamunity. A key to good 
school-community relations may be connnunity-minded administrators and 
teachers who participate in civic activities outside the school and 
feel comfortable in the community. (JHZ) 
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iscfc^ol ana cc^swunity. *rh^ principal of ^ sis^^IX sciiOoX hasi th«^ nost ^ir«ct 
responsibility fot school-ccmunity rol&tionis* As; » cwma^S^t:^ HOte ptlpcip^X is. 
concertina vith efficiently j^eeting school goale tiicotjgh soutid co^oixJitioru 
Blake and Mouton (1974) state that there ata thcee cntx\r«rsnl characteristics 
of orgatiirations: purpose people r and power*. Coed school'-canuauciity 
relations often rest on the principalis iKiderstanding and pcanagcreent ofi th«s€^ 
three characteristics • * 

t 

Purpose: To improve rural educatioft|. - the principal needs to^ dev-^lop a 
strategy for school-comjaunity rela1:fbns. Datenaxnin^ community assuir^tions 
^ regarding the purposes oi" school-community relations^ including eKtent of 

^ involvemen±, is a first step. It niay then be^^necessarr to proi^fide the 

lO coaihunity with information on the benefits of positixre relafcxoits^ 

People; With whom is the principal dealing? p^ho are thfe people of the 
community? What are thay like? what do they va.lue? Answering these - 
questions at the outset of working in a corrwunity is «i positi^ istatt* 
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irt th^ v\^-T>'.u\il.v, iV^N Uh '>\ l^v^.n* 8jv< i»^»H«^\ U*AvXeu4 JftgXu&«.'i> 

* '9Ih«?:^e axe two jv'»«'^its: iictvoXvM\ itv sebsso^-comttftifci*" 
can (5o to assist in jositiv* tel«felow?t» 

* Ass^sstueat of &chool--comuni^t3f relatiotxs is tieinied to 
dfefcetmln^* how veil things ato going* 

* Thero are measures principal caa taki^ to incceas^t 
positi.ve comunity involv<Ht>ent* ^ . 

WBAT CAK TOB PKINCIPM, DO? * . * 

t 

• * 
Principals interact with the comnunity at large in inany ways,. They are 

responsible forr (1) interpreting school programs to the community;^ (2) 

determining community expectations thir school? (3) communicating with 

parents through the media and in group conferences? (4) having parents visit 

this school; (5^) working with parent associations and related groups; (6) 

interacting with school critics; (7) planning and coordinating the visits of 

schoo^l people to homes of students? (8) initiating special publicity 

campaigns? (9) supporting student publications? (10) appraising school- 



i>?ttcXv\<t» fclJiit ?\5«vinl*«rr*4;j>«s tftcswit tiUftchiiKa «lfch j>0Jiitlv* 

cotfljtiunifcy tUnu The in«»tt jsyc<:«»sieu)l tttJ»«:K*e« uc» bo fctioft* wh» ^iKii 

comunifcsr wtwhiscft t«a thseiK home* (Hcto«Kkh ana ofchnci? ». s«l£«i:ti ana 

KuKta (1963), as v*ll as ttwAs an4 ¥:dingtoft (1983), tvew »4vi*ft |>«sincJl)e*l» to 
actua.lly involve eocrwvinity w^enJxurtt ^in tecruiting find «*lcctinsf fc»0chtr« vho 
fit theit txjmwunltitee* Rtcrult»n«nt tnat«scl:vX» ahouia incluiJe comunity 
infoCTsation (Seif^ct and Kurts* 1983). 

Aajninistratorc wha have a eovwnunlty-oci«nt«<3 jihilosc^hy ace roojco XiKfely 
to have positive .^chool-comuni^y teJLatipns (CharltVnr 'l9'83). McBe*tfa and 
others (1983a) claim a neetl airon^ pcincipsXs, particuljitly new ones, for civic 
activities outside the school. ^ 

, * 

IflaAT CA>i OHB "OOHMDNEnr DO? 

Because small and rural schools often are closeJLy iaentified with the 
community^ community cooperation is not difficult to secure {e^Itonr 1983). 
Many people in the community may be anxious^ or at least willing; to do theic 
* part in making community relations positive. Various atithors suggest that: 
citizens are often willing and effective in a^siatilng the school by: 



vm» t^mh wuch i.uiu>ie». j'xatnpXeai fiwtrit^t nt'turnay 

• Sorvinji eotlvoly on nHyir.oty bo^rag Coir vaiflous pcoarnmw 
(Lewis wul Kullngcon, l^UJ). 

• Aooisfcing in fchtt cccculfcW9nt ofi t^iiicheat uho Jtife th» 
coiflwunXfcy (SeAfwiefc Kutftst, 19fl3| towia and Bdington, 
1983). 

EVER PWJQLENS? 

As wight Itwt ejected, evotythinct does not Alvftya go smoothly in school- 
comnunity jcolationa. in a study of mtml Mask^sn schoc^ln, HcBtyiti^ and oth«»:«s 
(19830) reported a majority of principals telt that parents fixpected to b» 
involved in the operation of the school or itis processes. On the other sido 
of the coin, less than half of the principals reported being involved in civic 
and community affairs unrelated to the school. 

A principal might face the following dilemmas in managing poaitiv / 
school^community relations: (1) school boards and adrainistrators fchat kcb 
fearful of losing control; (2) the need to be all things to all people; (3) a 



mm mi mHtit^M. svmrATiR' farftm^i^-a^wMUHwy m.mum^ 

oitlmm* ^jixmp'i in d<»i«i:mlr<e» oc*mimity umuu fat v*nlowi 
* Cltixon/fa<;?ulty/iidmlni«setat ion bt^m t^vleyu of f}<:fhool-* 

now dM4 oatttt huncipax. xnombase (MMMUNirir i»vor.vEMKNt7 

Bruner (1981) lintn 10 ways to got tho community to com^^ to the? schools 
{1) simply, extend an invitation; (2) make fchct back*-to-school night f^xciting 
and pcoductivo; (3) sot up a comnunity rosouirce file; (4) sstage a cuctticalum 
fait or exhibit? (5) conauct career daye; (6) use parent con£Qron<t:<ft9 to 
explain school pr<Jgrtsme and to resolvtr mlv^understandinji?; (7) alLov/ the school 
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tHitldl»«!| tM fte»tfc MifiWunlly ^»iwiHu»i {Hj i I If. ' t^^n tUrxu AUjii 

ftt ft iir.t*/^»I Jl»jrt»h) hfttmm pmmtn mui ptimlpiili 01 arfivet^ tr^rrwlt 

rt».iM(w**rl^ wft t a way «.r jfivu I / i#.itt t»t*^ in thfi ucfi-wX, A i^ajor Ity of fhm 

nun i.tlw Ml. \t'A4 \nt II thiiit r;j,il.1rr**< --©rft Aolmj in ^chor/I. ^H<i!> umv 

nrwrt/ f«mu.l that i-^iif.r.t ?isf u I u* huol-roi .Aimlfe*/ reXatjUir*'* x^jfovatlc^fji In 

cifchor ♦effort'* which hav« provn^ f.uccosuf ul in i>icfmatlnq qoftH nchorjl 
cnjiwunlty rftlnM'JU*. IrwlijUftt 

« 

• Informing pori^ono living none tho school of school fivenfcs. 

\ , • . . 

• Having in£orm«l btdakf aafct., rop sessions, touro o£ the 

t 

school. * ^ 

• Inviting service ctubf^, efcc^, to ment in tho school {Huueni 
1982). 
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